The Philippine  TVET Trainers -Assessors Qualification Framework
INTRODUCTION

Rationale

1. Technical Education and Skills Development Authority’s (TESDA’s) mandate is to manage and supervise technical education and skills development in the Philippines.  As part of this mandate, TESDA uses competency assessment and certification as both the means and the end of competency and skills development.
2. TESDA’s vision is being the leading partner in the development of the Filipino workforce with world-class competence and positive work values.
3. In the performance of its mandate and the pursuit of its vision, TESDA supervises more than 4,500 Technical Vocational Institutions consisting of 4,148 private TVET Institutions, 365 Public Schools and Training Centers, 822 enterprises providing learnership and apprenticeship programs and 126 TESDA Technology Institutions.

4. The Technical Vocational Institutions employ more than 23,000 Technical Vocational Education and Training (TVET) Trainers covering 215 qualifications. 

5. Given the enormous number of Technical Training Institutions, TVET Trainers and the diversity of their coverage, TESDA endeavored to ensure consistent delivery of quality training services across the country through the implementation of the National TVET Trainers-Assessors Qualification Program (NTTAQP) in 2006.  This Program aims to qualify and certify the current pool of technical trainers-assessors to ensure their competence in trade qualifications, and training and assessment methodologies.

Objectives:

Over-all Objectives:

To ensure consistent delivery of quality technical-vocational education and training services through the training, assessment, qualification and creation of a pool of technical trainers-assessors competent in trade qualifications and training and assessment methodologies.
Objectives for TESDA:

1. Specify the competency standards of TVET Trainers given different roles and qualification levels.

2. Establish a structure that will ensure the systematic and purposive development of TVET Trainers.

3. Certify the competence of TVET Trainers at different roles and levels of technical training.
Objectives for TVET Trainers:

1. Enumerate the competency requirements at different qualification levels of TVET Trainers.
2. Be motivated to pursue continuous self-development in competencies related to the competency requirements at various qualification levels of the technical-vocational education and training.
3. Demonstrate and be certified on the required competencies of a given qualification level prior to performing role specific to that level.

TVET Trainer
A TVET Trainer is a professional who enables a learner or a group of learners to develop competencies to performing a particular trade or technical work.   Towards this end, a TVET Trainer may assume various roles such as training facilitator, competency assessor, training designer and developer and training supervisor.
Coverage:

1. Targets all TVET Trainers of With Training Regulation (WTR) registered programs such as those in the private TVET Institutions, Public Schools and Training Centers, enterprises providing learnership and apprenticeship programs and TESDA Technology Institutions
2. Includes definition of qualification, competency standards, curriculum, training standards, and assessment and certification procedures

3. Competency standards based on the functions of training delivery, competency assessment, training design/development and training supervision.
GUIDING PRINCIPLES:

1. Learning is defined as a change in the individual that is not attributable to biological changes.  Such change is manifest in terms of behaviors that is observable and measurable.  Learning outcomes are therefore measurable and can be assessed against established standards.  The ability to achieve consistent learning outcomes is indicative of training effectiveness.

2. For learning to be effective in the workplace, there must be an alignment of the organization’s business/institutional needs, performance needs, capability needs and environmental needs (Blanchard, Robinson and Robinson).  This implies that addressing the capability needs through workplace learning must be anchored on the performance that will enable achievement of the organization’s over-all needs and objectives. Likewise, learning interventions must be based on environmental infrastructures and support systems to enable application of learning in the workplace.   

3. There are several concepts and principles that enable effective learning such as the adult learning principle (Knowles), constructivism, information theory, multiple intelligences, whole brain approach, etc.  Facilitators of adult learners must be well-versed in the appropriate learning concepts, principles and theories to be able to apply the appropriate methodologies that will be effective in various learning situations and learner profile and to ensure consistent delivery of learning outcomes that enable performance improvements.

4. The training cycle consists of: training needs analysis; training design and development; training delivery (training administration and facilitation); and, training evaluation.  All these training functions, including the management of these functions, contribute to training effectiveness. Trainers need to perform various roles and be competent in the function of such roles. 

5. There are three domains of learning outcomes: cognitive, affective and psychomotor skills (Bloom).  To be effective, the learning interventions must consider these three domains as the goals of the training process and as the basis for assessing learning outcomes.

6. There is a zone of proximal development which implies that learning occurs just above the learner’s current competency (Vygotsky).  Scaffolding, or step-by-step approach, facilitates learning and development. Knowledge, skills and prior experience provide the foundation for the scaffolding.  The zone of proximal development also implies that the learner must work with a more capable person or the “more knowledgeable other” to learn effectively.

7. To facilitate the acquisition of competencies effectively, trainers must be a specialist in the area of competency being facilitated.  However, as the trainer assumes broader responsibilities, particularly through the exercise of management responsibilities, there is a need for said trainer to be a specialist and a generalist at the same time.

8. Learning is not always facilitated by an individual.  Team teaching enables holistic development through the pooled expertise of two or more facilitators.  Team teaching likewise enables trainer development as the junior trainers learn from the more senior trainers.

9. Learning is a lifelong process that is acquired through formal and non-formal education as well as from personal experiences and exposure.  Formal education has its equivalence in terms of both non-formal education and personal experiences, which can be measured and validated in terms of acquired competencies. 

10. The delivery of training should adhere to the design of the curriculum.  Delivery shall be guided by the 10 basic principles of competency-based TVET:

a. The training shall be based on curriculum developed from the competency standards;

b. Learning is modular in its structure;

c. Training delivery is learner-centered and should accommodate individualized and self-paced learning strategies;

d. Training is based on work that must be performed;

e. Training materials are directly related to the competency standards and the curriculum modules;

f. Assessment is based on the collection of evidence of the performance of the work to the industry standard;

g. Training is based both on and off-the-job components;

h. Training program allows for recognition of prior learning (RPL) or current competencies;

i. Training allows for multiple entry and exit; and,

j. Training programs are nationally accredited.

QUALIFICATION FRAMEWORK:

General Guidelines
1. The Framework shall consist of four (4) levels corresponding to the different roles assumed by trainers.  These are: Trainer Qualification Level I for Trainer/Assessors; Trainer Qualification Level II for Training Designers/Developers; Trainer Qualification Level III for Training Supervisors and Mentors; and, Training Level IV for Master Trainer.
2. Those being certified in Levels I and II must be specialists in the areas of competencies they will facilitate while those being certified in Levels III and IV must be both specialists and generalists.
3. The trainer curriculum specified in this program is an enabler and is intended to facilitate trainer development through the various qualification levels.  Taking the various courses under the curriculum is not a strict requirement as the trainer may acquire the required competencies through other means.
4. While there is an implied progression in the qualification levels, any trainer who feels competent and qualified for a particular level may, without necessarily being certified in the previous levels, apply for assessment and certification for that level, provided that the level’s entry requirements for certification has been satisfied.
5. The educational requirement as entry requirement for certification may be waived through demonstration of the following equivalent competencies:

a. Bachelor’s Degree

i. Oral and written English communication

ii. Quantitative and Qualitative Analysis

iii. Verbal Reasoning
b. Masteral Degree

i. Leadership

ii. Research Project
Qualification Levels:

	Qualification Levels
	Trainer Qualification I:

Trainer/Assessor
	Trainer Qualification II:

Training Designer/ Developer
	Trainer Qualification III:

Training Mentor
	Trainer Qualification IV:

Master Trainer

	Definition
	Conducts technical training and competency assessments
	Designs and develops curriculum, courses and instructional materials
	Supervises, develops and mentors technical trainers
	Extends the body of knowledge in the field of technical vocational education and training. 

	Entry Requirements
	· BS Graduate or Equivalent
· Certified in 
NC Level that will be handled
	· BS Graduate or Equivalent
· Certified in the
NC Level that will be handled 
· With portfolio of relevant actual work outputs
	· BS Graduate or Equivalent
· Certified in the highest available NC Level in the Training Regulation

· With portfolio of relevant actual work outputs
	· MS Graduate or Equivalent
· Certified highest available NC Level in the Training Regulation

· With portfolio of relevant actual work outputs

	Basic Competency Requirements
	1. Communication

2. Apply math and science principles in technical training

3. Apply environmental principles and advocate conservation
4. Utilize IT Applications in technical training

5. Work  in teams

6. Apply work ethics, values and quality principles

7. Work effectively in vocational education and training

8. Foster and promote a learning culture

9. Ensure a healthy and safe learning environment

10. Maintain and enhance professional practice
11. Appreciate cost-benefits of technical training

12. Understand and analyze global labor markets


	Qualification Levels
	Trainer Qualification I:

Trainer/Assessor
	Trainer Qualification II:

Training Designer/ Developer
	Trainer Qualification III:

Training Mentor
	Trainer Qualification IV:

Master Trainer

	Core Competency Requirements
	1. Plan Training Sessions
2. Facilitate learning Sessions
3. Supervise Work-Based Learning
4. Conduct Competency Assessment

5. Maintain Training Facilities
6. Utilize electronic media in facilitating training

	1. Facilitate Development of competency standards

2. Conduct Training Needs Analysis

3. Develop  training curriculum

4. Develop learning materials
5.  Develop assessment tools 
6.  Design and Develop maintenance system of training facilities
7.  Develop Learning Materials for e-learning
	1. Facilitate development and review of training policies and procedures
2. Develop and execute training plans

3. Prepare and manage training budgets 

4. Nurture and capacitate trainers/ assessors
5. Evaluate trainers/assessors performance
6. Lead and Coordinate training/ assessment  evaluation 
7. Facilitate assessment moderation

8. Lead and coordinate training/assessment

	1. Institutionalize  TVET systems  and processes institutions/enterprises
2. Conduct research on TVET
3. Promote, advocate and strengthen industry and TVET linkages
4. Provide professional development to TVET experts



	Qualification Levels
	Trainer Qualification I:

Trainer/Assessor
	Trainer Qualification II:

Training Designer/ Developer
	Trainer Qualification III:

Training Mentor
	Trainer Qualification IV:

Master Trainer

	Trainer’s

Curriculum
	Course on Training Methodologies and Assessment
	Course on Training Design and Development
	Course on Supervision and Development of Trainers
	Continuing Professional Education 
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